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ABSTRACT

Oftentimes,contemporaryhealthandepidemiologicalpracticesignoreindigenousinformationon
HIVprevention.Colonialhegemonytendstoreplicateindigenousknowledgebasesasprimordial,
superstitious,andlackingvividscientificexplanationtoqualifythetestformedicaldiagnosticstudy.
Usinganinformationscienceviewpointandananti-colonialdiscursivetheory,thispaperchallenges
theskeweddiscernmentthatitisonlyWesternknowledgeproductionthatisconsideredlegitimate
knowledge.TheauthorsarguethatindigenousHIV/AIDSinformationexistsandcanbeintegrated
intothecurriculumtocomplementWesternknowledgeparadigmsonadolescentHIVprevention.
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INTRoDUCTIoN

MostwritingonHIVpreventionisskewedtowardsmedicaldiagnosticstudies,saveforafewthat
focusonawarenessandeducation.ForaslongastheHIV/AIDSpandemicliveswithhumanityand
claimslivesenormously,redemptionhastocontinuouslyemergefromresearchvariationtominimize
thepatheticlosses.Adolescentsindevelopingcountrieshavebeenhithardestin2013with570girls
agedbetween15-24infectedweeklyinUganda,468forKenya,491forTanzaniaandonly25for
Rwanda(UNAIDS,2013).In2016,HIVprevalenceincreasedfourtimesamongadolescentgirls
thanboysaged15-19and20-24inUganda(UgandaAIDSCommission,2017).Theoften-recorded
antecedent factors include25%teenagepregnancies (UgandaBureauofStatistics&ICF,2017),
childrenbornwithHIV,crossgenerationalsex,earlysexualdebut,multiplesexualpartners,gender
basedsexualviolenceandsharingsharpunsterilizedobjects (UgandaAIDSCommission,2017;
UNAIDS,2015;Weiler,2013).

AlthoughnumerousresearchstudiesadvocateforInformation,EducationandCommunication
[IEC]tominimizespreadofHIV/AIDSamongadolescents(Ybarra,Emenyonu,Nansera,Kiwanuka&
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Bangsberg,2007;WorldHealthOrganization,2013;UNAIDS,2016),thereisstilllittledocumentation
of indigenous HIV/AIDS information interventions (Ministry of Education and Sports, 2011;
UNAIDS,2016;UNESCO,2014;Vuetal.,2017;WorldHealthOrganization,2016).Muchofthe
availableliteratureonHIV/AIDSpreventionishugelytiltedtowardsWesternknowledgeproduction.
This paper aims to evaluate whether indigenous information bases can positively complement
HIVpreventioneffortsamongadolescents.First,thepaperdiscussesthequestionofwhetherthe
delegitimizationof indigenousknowledgebycolonialhegemonicinfluenceisa justificationofa
knowledgegapincontemporaryHIVpreventionefforts.

Second,thepaperwillprovideandanalyzethedefinitionofindigenousHIV/AIDSinformation
toshowthatitisequallyimportantasWesterninformation.Third,usingtheAnticolonialdiscursive
theoretical lens as dialogue, the paper examines that knowledge is not solely the production by
thecolonizerbutequallyresidesamongmarginalizedgroups,andthereviewofexistingliterature
profoundlyexplainsthelegitimacyofindigenousHIV/AIDSinformation.Fourth,thepapershowsthat
afteratheoreticalvalidationoftherelevanceofindigenousinformation,anethnographicstudyamong
studentsrevealsdiversenamesofHIV/AIDSthatdepicthowsocietydescribestheindigenousnature
ofHIV/AIDSinformation.ThefifthpartanalyzesintegrationofindigenousHIV/AIDSinformationin
thecurriculumasastrategytovocalizeindigenousknowledgeinHIVpreventionamongschool-going
adolescents.ThispaperconcludesthatindigenousHIV/AIDSinformationcanpositivelycomplement
HIVpreventionefforts,ifwellintegratedinthecurriculumforadolescents.IndigenousHIV/AIDS
informationextendsbeyondmerelocaldescriptionofthepandemic;itsepistemological,axiological
andmetaphysicalbasesarecentraltodevelopingasustainableHIV/AIDSpreventioncurriculum.

Delegitimization of Indigenous Knowledge and Colonial Hegemony
Duringthedecadesofpre-colonialism,indigenousknowledgedominatedAfricansocietyandsurvival
options(Ssekamwa,2000;Njoroge&Bennaars,2000).ItisnotuntilcolonialdominationofAfrica
thatintrusionofwesternknowledgeimposedamonolithicworldviewthatgavepowerandcontrolin
thehandsofEuropeans.Boateng(1983)arguesthatwesterneducationandcolonialpracticesgradually
delegitimizedindigenousAfricanwaysofknowing,describingthemassavage,superstitious,and
primitive.ThedelegitimizationofindigenousknowledgethroughWesterninfluenceconsequently
saw traces of indigenous African knowledge (like homegrown health and sexuality education)
vanishinggraduallyfortwodistinctreasons.One,Wane(2009)arguesthaterosionofindigenous
Africanhealthandsexualityeducationcanbeexplainedpartlybyanexaminationoftherelationship
betweenindividualandsocietyinknowledgeproductiontounearthdeepersocialmeanings.Inorder
tounderstandknowledgeproduction,wemuststudythesocialcircumstanceswithinwhichknowledge
hasbeenconceivedandborn,inadditiontoacriticalexaminationofitspropagators.

IndigenousAfricanhealthandsexualityknowledgebasesaresymbioticallydependentonthe
sociologicalantecedentsoftheindividualandsociety.Adyanga(2012)explainsthatthesociological
antecedentsoftheindividualandsocietyarecloselyrelatedtothecontext,socialclass,affiliationand
identityoftheknowledgeproducers,whichsymbioticallyinfluenceeachotherinacomplexmanner,
creatingahybridknowledgethatisaproductofsuchinteractions.Thehybridknowledgeremainsa
controversialissuewithinthestudyofwesternandindigenousknowledgeproduction.Beingtreated
inhumanly in the eyesofwesternhegemony (Boateng, 1983) leads theAfrican togiveup their
history,culture,practicesandindigenousknowledgebases.Forexample,today’sAfricanadolescent
isdisruptedfromaccessingindigenoushealthandsexualityknowledgebecausesuchanadolescent
isaproductofcolonialhistory(Nsamenang,2006).Adolescentsdonotunderstandindigenousways
ofknowing,aretrainedtodislikewhatis‘African’andtrainedtolikewhatisEurocentrically‘sugar-
coated’—itisafreewheelinggenerationthatonlychoosestodisregardinformallifestylesandbecome
affectionateaboutformallifestylesasthefoundationofcivility(Wane,2006).

Grown in a generation of extreme liberalism, adolescents lack understanding of historical
occurrencesandformsofknowledgeacquisitioninAfricansociety.Theydonotunderstandthat
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knowledgeexhibitedthroughoratorialprocessesandinformalfolkmediasuchasstories,riddles,
localsongs,communityceremoniesandlocal/communityperceptions(Warren,1991;Kaya,2014;
Mawere,2015)hasallthefacetstoprovideintellectualliberationjustaswesternknowledgeattributes
do.Thisismainlybecausetoday’sadolescenthasnotbeenexposedtotherichanddiverseindigenous
Africanculturalvalues,communalnormsandmedicinalcustoms,sotheyinnocentlylackthecapacity
toacceptthatindigenoushealthandsexualityeducationcanequallyprovidesustainedHIVprevention.

Inthesecondinstance,understandingthedelegitimizationofindigenousAfricaninformationand
sexualityeducationbycolonialhegemonyisananalysisofthecolonialstate,thepoliticsofcolonizers,
and their relationship with non-Western society (Conway, 2004). Revealing the delegitimizing
intentionsofthecolonizerswithintheimperialenterpriseofdominationandexploitationpaintsa
plausiblepicturewhyindigenousAfricanknowledgeandsexualityeducationfaded,replacingitwith
cumulativewesternformsofhealthandsexualityeducation(Shockley&Frederick,2010).Colonialism
isageneraltermsignifyingdominationandhegemony,classicallyintheformofpoliticalruleand
controlonthepartofasuperiorstateoverinferiorterritories.

Withintheirimperialenterprise,colonialistsenslavedandtreatedAfricanstotheformer’sown
curiosityanddominantinterests.PokuandMdee(2011)arguethatthecolonizerswereforcedto
reconstructAfrocentriceducationtoserveEuropeanratherthanAfricaninterests.Intheprocess,
EuropeansintegratedwesternformsofknowledgebasestoreplacewhatisnativelyAfrican.Incolonial
discourse,theproblemoftreatingAfricansasalienrulewithalienpracticeisthenativequestion,
whichwasadilemmathatconfrontedeverycolonialpowerandariddlethatpreoccupiedthebestof
itsminds(Mamdani,2004).

Usingananticolonialdiscursivetheoreticallensasdialogue,thispaperarguesthatknowledgeis
notsolelytheproductionbythecolonizerbutequallyresideamongthecolonizedandmarginalized
groups(Rosenberg,2000).Knowledgeproductionshouldbeexaminedfromboth the indigenous
andwesternnarrativesthatconstituteauniversalknowledge(Haraway,1998).Therefore,thepaper
specifically examines the following questions. What is legitimate about indigenous HIV/AIDS
information/knowledge? what are student representation of indigenous HIV/AIDS information/
knowledge? how can Indigenous HIV/AIDS information be optimally integrated in the school
curriculum?

Definition of Indigenous HIV/AIDS Information
Thereisamultidimensionaldefinitionoftheconcept‘information’advancedbyvariedintellectual
perspectives.Saracevic(2007)definesinformationastheeffectiveassortment,storageandretrieval
ofdocumenteddata. It is thebodyofhistoricallyprotractedknowledge, recordablematerialand
data technologies.Thestorageof information iseffectually legalized tosupportmultiplepublics
and learning experiences. When information is plausibly appropriated to diverse publics, it is
easilyutilizable,accessibletodiverseinformationneedsandrenderedfreeofpoordissemination
methodologies.Hjorland(2000)looksatinformationsciencewhichhedefinesasknowledgescience,
brandedasmeaningfulcommunicationofconcepts,retrievalofdocumentsandtexts,thedomainof
knowledgedisciplines,informationtechnologyandsystems,andaboutinformationseeking,knowledge
representation,aswellasanamalgamofmedia.

Ininformationscience,thereisthevividassumptionthatfeedbackisprobableforanimplicit
communicationprocess.The informationnetworkbecomesa conduit throughwhich to reaffirm
the receival of a message by the intended receiver. Wilson (2010) describes information as the
cataloguingofstandardizeddata to license itsusage inany itemizeddomain.When information
expertscatalogueinformation,theyarepreparingitformeaningfulusagebytheend-user.Health
andsexualityinformationmustbewell-preparedtosuitadolescentneedsandinterestsifitistoyield
tangiblebenefitsinthepublicdomain.

When we focus on indigenous information systems, we are primarily making reference
to indigenous knowledge. According to Adyanga (2012), indigenous knowledge is a complex



International Journal of Curriculum Development and Learning Measurement
Volume 2 • Issue 1 • January-June 2021

14

accumulationoflocalcontext-relevantknowledgethatembracestheessenceofancestralknowing
andlegaciesofprongedhistories,antiquityandcultures.Itrepresentsessentiallyareferencepoint
totheproduction,categorization,andpositioningofculturalandanthropologicaldialectics(Dei,
2008).Indigenousinformationisrelevanttoindigenouscommunitiesasaviabletoolforreclaiming
indigenouscommunityepistemologiesthatoriginallysuppressedbyWesternknowledgeproduction
systemsandstampingindigenousinformationasinferiorandbackwardepistemologiesinpostmodern
settings(Tedia,1992).

IntraditionalAfrica,indigenousinformationreferstoindigenousknowledge(IK)definedas
localknowledgeuniquetoagivencultureandvaluabletopeople’sculturalcustomsandlegitimately
equippedindigenousgroupswithsurvivalandtrans-survivalskills.Survivalskillshelpedindigenous
peoplestoefficientlydealwithlifetrialslikethecontractionofdisease,aswellasenablingindigenous
peoples become goodwill ambassadors to spread positive awareness to help minimize risk and
contractionofdisease(Panford,Nyaney,Amoah&Aidoo,2001).

Butresearchonindigenousknowledgeshouldfocusonsystemicallyunravelingpowerrelations
that assure the dominance of particular epistemologies in the academy. Indigenous information
includesknowledgeonecology,hunting,foodpreservation,aesthetics,localorganization,controls
andenforcement(Adyanga&Romm,2016),traditionalwatermanagement,localclassificationand
quantificationsystems(Grenier,1998),indigenoushumanhealthsystems(TanzaniaDevelopment
Gateway, 2011), soil conservation practices, agroforestry and agricultural information (Lwoga,
Ngulube&Stilwell,2011),conflictresolution(Abdulla,2016)andlearningsystems(Mawere,2015).

In essence, keeping indigenous knowledge alive amounts to resurrecting the essentiality of
homegrown information. Italsomeans treating indigenousknowledgeas importantandWestern
knowledgebasesinadefeatofthecoloniallegacy(Dei,2008).ThedominanceofWesternhealth
andsexualityepistemologiesintegratedinformalschoolingandglobalsocialrelationsshouldnot
demoralizeindigenousknowledgevalueaidingHIVprevention.

But Grenier (1998) argues that indigenous knowledge/information is in people’s minds and
seldomlydocumented.Whenrecorded(creationprocess),processed(throughorganizing,attaching
descriptors and repackaged in suitable media), stored, preserved and disseminated to the right
users;indigenousknowledgeisthengivenascientificrecognitionandmeaning.Thispaperargues
thataprofuseintegrationofindigenousHIV/AIDSinformationdemandsforacoherentprocessing
oftheepistemicbasesofindigenousHIV/AIDSknowledge,whichisvisiblyexplainedwithinthe
Anticolonialdiscursivetheory.

Anticolonial Discursive Theoretical Framework
TovalidatethesignificanceofindigenousHIV/AIDSinformationistolocatetheargumentofthispaper
withintheanticolonialdiscursivetheoreticalframework.Dei(2008)engagesananticolonialdiscursive
frameworkbypointingoutthatpowerandknowledgearenotsolelyexhibitedbythecolonizer,but
resideamongthecolonizedandmarginalizedgroups.Theimplicationisthatanticolonialdiscursive
theoryarisestovalorizeindigenousconceptsandculturalframesofreferenceintheuniversalsense.
SefaandAlizera(2001)positfurtherthatanticolonialdiscursivetheorybuildsuponinsightsfrom
narrativesofindigeneitydeeplyrootedinclassicaltraditionsofMarxist,Feminist,post-colonialistand
deconstructioniststruggles.Kincheloe(2006)arguesthatanticolonialtheoryoffersbroadinterpretation
ofanticolonialismastheoppressivenatureofcolonialismuponindigenousknowledgeproduction
systems.SemaliandKincheloe(1999)observethatthemostdamagingaspectofcolonialstruggle
isacceptanceofthedominantdiscoursesthatmarginalizethecultureofthecolonizedandexaltthe
colonizers’valuesassuperior.

Finally,Smith(1999)commentsthatinanticolonialdiscursiveparadigms,theprogressionsof
colonialismrewritehistorythatdeniesthecolonizedtheirexistence,devaluestheirknowledge,and
debasestheirculturalbeliefsandpractices.Thecolonizedshouldengagewithindigenousknowledge
forapureunderstandingofthepluralistprocessesofknowledgeproduction.Thetheoryequipsthe
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colonizedpsychewiththetoolstoweakenandopposecolonialhegemonicdogmaandinsteadto
viewsuchdogmaasimposed,dominating,oppressive,andharboringselfishmotives.Thetheory
openspossibilitiesformovingbeyondthecurrentfragmentationofindigenousknowledgetoamore
continuousviewingofthecolonizerswithlensesofcynicism,andinvitingtheclassicalassumption
thatwhatisindigenouslyproducedisrational,hashistoricalfoundationandislegitimateinformation.
However,theelementsoflegitimacyofindigenousinformationaredeeplyexplainedinthereview
ofliterature.

Literature Review on Legitimacy of Indigenous HIV/AIDS Information
Existing literature posits that legitimacy of indigenous information is classically situated in the
sociologyofknowledgeproductionandidentitypolitics(Dei,Hall&Rosenberg,2000).Thissociology
meansthatindigenousknowledgeforemancipatingvalueisengineeredbytheindividualandsociety
whosepurposeistoexposesubjugationandmobilizeforliberation.Indigenousinformationgives
cluetolocalcontexts,isethnicallyinteractive,ethnocentricandsensitivetosocialinclusion.Itis
aboutdemobilizingtheoppressiveregimesandadvocateforinnatevalueinindigenoushealthand
sexualityknowledge(Simmons&SefaDei,2012).

Arrivingatthisargumentwouldimplyemploymentofobjectivetransformationandresisting
ofoppressivewaysofknowing.Transformationshouldbeabletostrengthentheindividualselfand
thecollectivesoultoannihilatethecontinuedreproductionofcolonialandpostcolonialrelations
in informationclassification, replacing themwithavibrant campaign for indigenousHIV/AIDS
epistemology. For example, modern society has long depended on exotic information on HIV
preventionbutthepandemichaspersisted.Toreconcilewhatislostistopermitroomforknowledge
growthbyan6extensivesearchforsignificanceinindigenousinformationonHIVprevention.

Therearestudiescorroboratingthattoqualifyindigenousknowledgeasasociallyacceptable
knowledgebaseistolookatidentitypoliticsasalegitimateportionofknowledgeproduction.Francis
andAdreleRoux(2011)arguethatsocialidentityisaboutdefiningtheselfasauniqueindividualand
thinkingofoneselfasamemberofasocialstratification.Giddens(1991)arguesthatsocialidentity
isaboutlocatingindigenousknowledgeawayfromoblivion,placingitinthesocialworldaspartof
humanknowledge.Withinthisunderstandingofsocialidentity,theclearimplicationisthatidentities
aresociallyencased,sharedandinterconnectedinsocialcontexts.TolocateindigenousHIV/AIDS
informationwithinthelanguageof identitypolitics is toresurrect thesignificanceof indigenous
epistemologyinaworldviewandvocalizeitsimportanceinadolescenteducation.

Severalresearcherspostulatethatthelegitimacyofindigenousinformationisitssocialvalueand
ownendurance(Baumwoll,2008;Grande,SanPedro,&Windchief,2015;Grenier,1998;Johnson,
1998; & Matsui, 2015). The legitimization of indigenous knowledge is to make it exclusive to
everyglobalsocietyanddiffusedorallyacrossgenerations(WorldBank,2004).WhenIndigenous
information is legitimately imposed, it becomes a treasured resource to emancipate humanity
(Wotherspoon,2004).Theimplicationoftheprecedingargumentisthatindigenousinformationisa
complexaccumulationoflocalandcontext-relevantknowledgethatembracestheessenceofancestral
knowingandthelegaciesofdiversehistoriesandcultures(Dei,2008).

Itrepresentsessentiallydeeperlinesofancestralwisdomembeddedintheverycoreofindigeneity,
areflectiontonativeproductionandcategorizationofindigenousknowledge.Indigenousinformation
isrelatedtothecommunalphilosophywherelearnerswereinstructedinhowtorespectproperties
ofthewholesocietyandusedtheiracquiredknowledgefortheserviceofthesociety(Manheim,
1936).AtollonindigenousHIV/AIDSinformationistheprovisionofknowledgefortheserviceof
modernsocietyaboutHIVpreventionrolesandpatterns.Inconnection,Mawere(2015)concludes
thatindigenousinformationproductionisafunctionofsocialprocessesandstructures,ontheone
hand,andthepatternofintellectuallife,includingthemodesofknowing,torespondtocommunity
challenges.
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However, understanding the scope of indigenous HIV/AIDS information nests in a
reconceptualizationoftheIndigenousApproachtoHIV/AIDSprevention(Meyer-Weitzetal.,1998;
UgandaAIDSCommission,2015,2017;UNAIDS,2015).AnindigenousapproachtoHIV/AIDS
informationsystemhighlightstheinformalclassificationofinformationliketheuseoffolkmedia
suchasstories,riddles,localsongs,communityceremoniesandperceptions(Warren,1991;Kaya,
2014;Mawere,2015&Nsamenang,2006).Legitimationofindigenousinformationbreedssocial
tolerance and supporting a democratic exchange of information in communally engaging ways
(Conway,2004).Indigenousinformationfurtherreplicatesmoreinformalmethodsofcommunication
describingnopermanentschoolwallswhilethefireplacewastheindigenousclassroom(Ssekamwa,
2000).TounderstandtheindigenousapproachtoHIV/AIDSinformationisthereforetoperceivethe
traditionalwayofinformationaccessanddisseminationwithtotallyhomegrownmethodsofHIV/
AIDSawarenessandprevention,otherthanadoptionofexoticpossibilitiesthathardlyrepresentthe
alternativeindigenoussenseofknowledge(Warren,1991).

AuthorslikeFlavier,DeJesusandNavarro(1995)haveprojectedtheIndigenousApproach
toKnowledgeacquisitiontomeantheinformationbasethatenablessocialcommunicationand
decision-making.InordertominimizecontractingHIV/AIDS,theIndigenousApproachtoHIV/
AIDSinformationaccessprovidescompetitivedecisionsthatguide,benefitanddirectoursexual
behaviour and lifestyles.The IndigenousApproachpresumablyprovides that inunderstanding
thegravityoftheHIV/AIDSpandemic,secondaryschoolstudentsneedtocommunicatetoeach
otheraboutthescourgeandknowwhatsocialcommunicationthatisuseful.ThisiswhyGrenier
(1998)complementsthat theindigenousknowledgeapproachanditsutilizationisportrayedin
communityactivitiesandlanguage.ToeffectivelyintegrateIndigenousHIV/AIDSinformationin
secondaryschoolstherefore,itmeansmotivatingstudentstoadmitthatHIV/AIDSexistsandis
acommunitylanguage.ThesortofnamesgiventoHIV/AIDSareinthemselvesrevealingvivid
descriptionsandindigenousknowledgebasesuponwhichtounderstandandmobilizeagainstthe
pandemicamongadolescents.

CurrentlyinUganda,legitimateindigenousorhomegrownHIV/AIDSinformationmethodsused
insecondaryschoolsincludepreachingabstinence,talkingtoadolescents,andemphasisonbehavioral
change.Inthe2011/15Uganda’sMoESstrategicHIV/AIDSplanforexample,thecultural/indigenous
approachwasrolledoutasacomplementarystrategytothe‘AbstinenceBefaithfulandCondom
use(ABC)’strategytoHIVpreventioninsecondaryschools.Butalso,inensuringsustainableHIV
prevention, adolescents need to further appreciate the pre-colonial methodologies of knowledge
transmissionforlifelonglearning,althoughmanychallengesaboundtothisindigenousinformation
sharingapproach(Sengendoetal.,2001).

IndigenousknowledgeonHIV/AIDSpreventionisstillscantyandrarelyadoptedintimesof
extremepostmodernism(Muyinda,Nakuya,Whitworth,&Pool,2004).Inpostmodernlifestyles,
indigenousinformationcannoteasilybetransmittedwhenadolescentsspendmoretimeinboarding
schools,familysocialdistancingisfar-widerfromtheirtraditionalsetting,andtraditionalfamilyties
continuouslyweakenedbygenerationaltransgression(Sengendoetal.,2001).Thebestapproachis
todocument,preserveandintegratesuchtraditionalwisdomintheschoolcurriculum.

Besides,acurriculumisabletocheckmisinformationandconflictualbeliefsemanatingfrom
misrepresentationsofHIV/AIDSinformationwhichmightthreatentoincreaseriskoffurtherHIV
infections.Again,modern schoolsneed toprovide sexualityeducationmore informalways than
clinging more to the biomedical methods of HIV prevention such as condom use (Amuyunzu-
Nyamongo,Biddlecom,Ouedraogo,&Woog,2005).Westernandindigenousknowledgesystems
co-existtoprovidemorerelevantandcomprehensiveinformationonpreventionofdisease.Studies
haveemphasizedthatHIV/AIDSprogramsthatcombinebothbiomedicalandindigenousknowledge
representationsaremoresuccesfulthanthosethatignoreanyoftherepresentations(Meyer-Weitzet
al.,1998;UgandaAIDSCommision,2017;UNAIDS,2015).
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Inlegitimatingindigenousinformation,thereisneedtostrengthentheuseofindigenousmethods
ofsexualityandHIVpreventioninschoolstoenableadolescentstoaccessaccurateandcomprehensive
informationtoaidtheirhealthchoices(GovernmentofUganda,2006).Thisispossiblethroughthe
developmentofacurriculumthatisintandemwithadolescenthealthandsexualityinformation.The
curriculumoffersknowledgeandlearningoutcomesthatcompetitivelytransformlearners’behaviour,
attitudesandskillstorespondtoindigenoussexualityandhealthprerequisites.InasampledUgandan
school,theauthoritiesandteacherswerequitepositiveontheissueofintegratingindigenoussexuality
informationintheteaching-learningprocess.Theheadteacherhadtousehisprofessionalexperience
toresonatetheadvantageofimpartingsexualityeducation:

In my 19 years of service in management of schools, I have found the issue of sexuality education 
so demanding yet so neglected. We encounter experiences of many young people that mostly revolve 
around their sexuality life but often times we are overwhelmed by the fact that we lack the capacity 
to handle sexuality education in a more informed and professional manner. Integrating indigenous 
sexuality information into the school curriculum would be a strong step towards combating the grave 
challenges we meet in this direction as teachers.

ButtoimplementHIV/AIDSinformationinschools,theUgandangovernmentinstitutedseveral
initiatives for HIV/AIDS information provision (Ministry of Education and Sports, 2006). The
PresidentialInitiativeonAIDSStrategyforCommunicationtotheYouth(PIASCY)isoneofthe
initiativesbygovernmentwhereyoungpeopleinprimaryandpostprimaryinstitutionsareequipped
withinformationonlifeskills,aswellasreproductivehealthandHIVprevention.ThePIASCYwas
initiatedbythepresidentofUgandainhiseffortstofighttheAIDSscourgeamongyoungpeople.
However,muchasPIASCYisbeingpromotedinschools,HIV/AIDSactivitiesandteachinghave
notyetbeenintegratedintheformalsecondaryschoolcurriculum.

Theyarejustrunalongsidetheformalcurriculum(MinistryofEducationandSports,2011).
ThesecondstrategyhasbeentheadoptionofseveralpoliciesliketheEducationandSportsSector
NationalPolicyGuidelinesonHIV/AIDSandtheHIVpreventionstrategicplanof2011/15toguide
disseminationofHIV/AIDSinformationineducationinstitutions(MinistryofEducationandSports,
2006,2011).Inconclusion,understandingtheindigenousportionofHIV/AIDSinformationisto
analyzesocialperceptionsofthediseaseintermsofnamesgiventoitandsocialvaluesandpractice
surroundingHIVpreventionanddefinitionbytheindividualandsociety.

Inconclusion,literatureandtheoryhasscopedtheoreticalreflectionsaboutIndigenousHIV/AIDS
information.However,literaturedoesnotexplainthebenefitsofIndigenoushealthinformationbases
forintegrationintheschoolcurriculum.AspartofindigenousHIV/AIDSinformation,literaturedoes
notprovidenativedescriptionsofHIV/AIDS,anddoesnotfocusonactualintegrationofindigenous
healthinformationinthecurriculum.Thispaperattemptstoprovideanethnographicdocumentation
of indigenous HIV/AIDS information from student voices. Again, theory about integrating the
documentedindigenousHIV/AIDSinformationisexplainedthereafter.

Student Representation of Indigenous HIV/AIDS Information
This paper illuminates how an ethnographic study conducted in diverse secondary schools in
Uganda documents indigenous student perceptions and names of HIV/AIDS Information. The
diverserepresentationsofIndigenousHIV/AIDSinformationdepicthowtheindividualandsociety
describeandclassify the indigenousnatureofHIV/AIDS.ThestudywasconductedamongLuo
(northernregion),Buganda(central),Iteso,Bagisu,andBasoga(easternregion),Banyoro,Bagungu,
Banyankole,BakonzoandBakiga(westernregion),althoughmostofthedialectsaboutHIV/AIDS
informationarefromBuganda.



International Journal of Curriculum Development and Learning Measurement
Volume 2 • Issue 1 • January-June 2021

18

Indigenous Dialects Relating to Physical Symptoms of HIV/AIDS
Physical symptomsofHIV/AIDSarecalleddifferentnamesbydifferent tribes.Thismeans that
amidstthepowerofculturaldiversityareindigenousforcesthatinfluencesociety’snativewaysof
knowing.IntheLugandalanguage(cf.languageofBagandainBuganda)forinstance,HIV/AIDSis
nativelycalled“silimu”whileamongtheBasoga,BagisuandRunyakitaraitiscalled“sirimu”and
theItesotfromTesoregioninEasternUgandarefertoHIV/AIDSas“esilim”.Thesedifferentnative
namesgiventoHIV/AIDShaveonecentralmeaningofadiseasethatmakespeopleappearunhealthy
andverythin.TheBagungu,Banyoro,andBatooroofWesternUgandacallHIV/AIDS“akahuka 
komunywererwo‟(cf.aninsectthatsucksanddrainsbloodfromone’sbody,makingoneverythin),
whiletheBagandafurthercallHIV/AIDS“mukenenya’’(cf.Lugandalanguage)tomeanadisease
thatcausesmassivelossofbodyweightandprolongedfrequentill-healthandmakespeopleverythin.

SomestudyparticipantsdescribedHIV/Aidsasasociallylethalpandemicwithallsortsofawful
localizednames.Forpeoplewhooftensufferfrommalariaforexample,HIV/AIDSwasdescribed
as“Kamusujja”(Lugandalanguage)anindigenousdialectsynonymouswithmalaria.HIV/AIDSis
alsoassociatedwithalotofpain,where“akawuka”(aninsectthatstings)and“embwa”(adog)are
usedtoillustratepainattributabletothedisease.Ananalogyofcontinuousdogbitesfromastarving
dogwasusedtoillustratethepainassociatedwithHIV/AIDS.Participantsalsoemphasizedthatdog
bitesleadtomiserableandpainfuldeath,andasadiseasethatdisfiguresthebody,HIV/AIDSwas
namedbysomeas“endwadde ya babi”(cf.asicknessfortheugly).

Allthedifferentnamesofthediseasedenotethatpeople’sdescriptionofasocialhappeningand
lifeexperienceisadeepportrayaloftheirindigenouswaysofknowing.Societynamessomething
accordingtoexperiencessomethingcreatesuponthatsociety,tocreateahybridofknowledgethat
isaproductofsocialinteractions.Whetherthediseasemakespeopletiny,givesill-heath,sucksand
drainsbloodoutofpeopleisadirectindicationtheirevolvinglocallyrelevantdialectsandknowledge.

TypicalsymptomsofHIV/AIDSareclassifiedunderthevisiblephysicalsymptoms,invisible
physical symptoms and thebehavioral symptoms.Thevisible physical symptomsofHIV/AIDS
areidentifiedbybiomedicalfactsassociatedwiththesymptomsofthedisease.Forexample,loss
ofbodyweightduetofrequentillnesses,reducedbodyimmunity,skindisorderslikehypes-zoster
(‘‘kisipi‟)—askinconditionwherepatientsdeveloppainfulwoundsaroundthehands,neckandback,
culminatingintotuberculosis.Patientsmayalsodevelopsevereskinrushesontheirface(referredto
as“oluyinja”inLuganda)ortheentirebody,prolongedcough,diarrhoea,woundsinthemouth,big
blackspotsalloverthebodyandtuberculosis,wereidentifiedbyafewrespondentsinthestudy.But
theinvisiblephysicalsymptomsforHIVinfectionscanonlybedetectedthroughbloodscreening
implyingstudentscouldnotdetectthehiddensocialdescription.

The non-typical symptoms of HIV/AIDS are also referred to as Non-clinical symptoms of
HIV/AIDS.TheserefertoallsymptomsthatnegatethebiomedicalviewofHIV/AIDSsymptom
identificationandtheseincludepeopleconsideredtoofat,withmanypimplesontheirface,very
redorpinklips,andwoundsontheirbodies.Popularargumentalsopointstopeoplewithswollen
lips,cheeksorbody,brownhair,massivehairlossespeciallyamongyoungpeople,malnourishment,
skinandfacialdiscoloration,sufferingfromseveremalaria,havingconvulsions,sunkeneyesdue
to dehydration, dark finger nails or no nails, with low appetite, wrinkled skin, protruding eyes,
vomiting,drylips,headache,mentaldisorders,brighteyes,withboilsintheearsandaboldhead
amongyoungpeople.

BehavioralsymptomswerealsoassociatedwithHIV/AIDSforexample,thereisthegrapevine
thoughtthat,leadingasolitarylifemaybestronglyassociatedwithHIVinfection.Justasitiswrittenin
theNewTestamentBiblethatpeoplethatcontractedLeprosywerebeingremovedfromthecommunity
intosomeisolateddwelling,thesameanalogyseemstoapplytothosewhothinkthatpeoplewho
contractedHIV/AIDSaresupposedtoberemovedfrompubliclife.Inthissensibility,peoplewho
aresicklyandleadingasolitarylifeareacknowledgedbysomegroupingstobeHIVpositivebecause
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experiencehasshownthatHIV/AIDSinfectedpersonstendtoleadalifeofdetachment,seclusion
andself-denialcharacteristicsthatplacetheirpersonalityistotaldeliberation.

Theconcept“Jealousy”hasbeenprovedtobesynonymouswithHIVinfectedpeople,branding
thefamedadage“ennugu yo’’(Jealousy–Luganda)torefertoadolescentsandotherpeoplelivingwith
HIV/AIDS.BehavioralinterpretationofHIV/AIDSinfectedpersonsisfurtherreinforcedbythosewho
alludetotheallegorythatHIV/AIDSinfectedpeoplehavemultiplesexualpartnersbecausetheyare
alreadyinfectedwiththeHIVvirus.Becausetheyarealreadysick,theywantinfectothersbecause
oftheirrecklessbehaviour.Itisimperativetofurthernotethatpeoplewhoarechronicallyaddicted
todrinking traditionalherbalmedicine tocure theirailment,arealsoperceivedasHIVpositive.
Thesepeoplearedescribedas“Kadomola”(Luganda)—thejerricanwhereherbalmedicineisstored.

Althoughitispopularlogicthatbeautyliesintheeyesofthebeholder,it isthesamegame
oflogicthatbeautyisassociatedwithHIV/AIDSinfectionbysomefolks.Itisanallheftydrama
thatbeautifulgirlsarebelievedtobelivingwithHIV/AIDSassomeyoungpeopleweinterviewed
alluded to.Furtherstill,deathata tenderage isalsoassociatedwithHIV/AIDSinfectedpeople
becauseyoungpeoplearenotexpectedtodieatanearlyagethusgoesthesaying“theoldmustdie
andtheyoungmaydie”.

Dialects Describing Persons With Risky Sexual Behavior
Local names describing persons with risky sexual behavior in reference to HIV/AIDS featured
prominentlyinthisstudy,althoughallthenamesdocumentedareinLugandalanguage.Forexample,
“Endwadde yabazira’’(adiseasefortheheroes)wasidentifiedasadiseasethataffectsmenorboys
withmanygirlfriends, considered tobeheroes and“real men” by their peers.Participants also
commentedthatitisthe‘‘cowards”(withfewsexualpartners)whowillsurvivecontractingHIV/
AIDS.Othersidentifiedthename“akalya abatabazi”(adiseasethatkillswanderers)asadisease
thataffectspeoplewithmultiplesexualpartners.

TherearepeoplewhodescribeHIV/AIDSas‘‘obulwade bw’abawulu”(thebachelor’sdisease).
Thename indicates thatbachelorsareatahighriskofHIVinfectioncompared tomarriedmen
becausetheyaresexually involvedwithmanygirlfriendsascomparedto themarriedswhohave
morestablesexualpartners.Theyassertedthatthismakesthebachelorsmorevulnerableandthis
namewasverypronouncedinmaleFocusGroupDiscussions(FGDs)acrosstheschools.Thereare
thoserespondentswhodescribedHIV/AIDSas“akalya abavubi”(adiseasethatkillsfisherfolks).
HIV/AIDShasbeenrampantamongfishermenwhoareconsideredtobehighlyatrisktoHIV/AIDS
infections,becausetheyarebelievedtoleadrecklesslifestyles.

Finally,manypeopleidentifythename‘‘embwa ye Katwe”(adogfromKatwe).Thenomenclature
“embwa ye Katwe” is associated with the high population of dogs found in Katwe, one of the
KampalaCitySuburbs—anotorioushubformanyprostitutes,whoareassociatedwithhighcases
ofHIVprevalence.BecauseSexuallyTransmittedDiseases(STDs)aresynonymswithHIV/AIDS,
somerespondentstendtocallHIV/AIDS“enziku”anameoriginallygiventotheGonorrheadisease
becauseGonorrheaisoneofthedistinctsymptomsofHIV/AIDS.Thelocalnamesassociatedwith
stigmatowardsPLWHAsandHIV/AIDSwerehighlypronouncedinthestudyandtheseinclude
‘‘ennugu yo”(literallymeaning,jealousyinLuganda)identifiedbymalerespondents,asanother
commonlyusednameforadolescentslivingwithHIV/AIDSatschool.Thenamewascoinedbased
onthebeliefthatPLWHAsareusuallyjealousandresentfulofotherpeople.

Dialects Emphasizing HIV/AIDS as a Self - Inflicted Disease
SomeofthelocalnamesidentifiedsuggestedthatHIV/AIDSisaself-inflicteddisease.Arespondent
identified‘‘musujja gwaayala‟(Luganda)meaningafeverthatisgotbythose,whosearchforit.
SomepeoplerefertoHIV/AIDSas“alinye mukaveera”(literallymeaning“S/hehassteppedina
polythenebag”inLuganda)meaningsomeonehascontractedtheHIVvirusbecausetheyhaveled
arecklesslifestyle.Shealsoindicatedthatarelatedname“alina akaveera’’(S/hehasapolythene
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bag)issometimesusedtoindicatethatsomeoneislivingwithHIV/AIDS.Thestudynotesthatthese
nameswerecommonlyidentifiedbymanyadolescentrespondentsinthisstudy.

EvennamesofanimalswerecommonlyusedtorefertoHIV/AIDSandPLWHAsinthestudy.
Femaleadolescentrespondentsidentified‘‘embwa’’(dog)and‘‘oyo ayina embwa‟(thatonehas
adog)asnamescommonlyusedattheirschooltorefertoadolescentsbelievedtobelivingwith
HIV/AIDS.Theyalsosaid‘‘embwa ye Katwe’’(adogfromKatwe)meansaprostitute,wherethe
disease isassociatedwithsexworkers.The intonation“enkima” (Luganda)and“alwala’’ (Luo)
meaning“monkey”areothernamesthatwereidentifiedasusedtorefertoPLWHAsandHIV/AIDS.
Additionally,namesassociatedwithleadersspearheadingtheHIV/AIDScampaignincludedbutnot
limitedtothefollowing“Philly‟.ThenamePhillyisattributedtothefirstUgandanandMusician,
and HIV/AIDS advocate—Philly Bongole Lutaaya who greatly publicized HIV/AIDS as a new
diseaseintheearly90s.

Peoplehaveextensivelydevelopednamestodescribethishorrendousdiseasetotheextentof
relatingthepandemictoinsectsthatdestroythehumanbodythroughsuckingblood.Forexample,
HIV/AIDSisreferredtoas“akahuka komunywererwo‟commonlyusedamongtheBagungu,Banyoro,
BatooroandBatwa,(westernregion)meansadestructiveinsectthatsucksanddrainsbloodfrom
one’sbody,makingitsvictimsverythin.ThedescriptionofHIV/AIDSisfurtherrelatedtoinsects
withdeadlypoison,amongsuchnamesis“akawuka’’(Luganda),meaninganinsectthatstingsand
insertsitsdeadlypoisoninahumanbody,eventuallyleadingtodeath.TheItesotreferto“ekurut’’
meaningapersonwhohasbeenbittenbyapoisonousinsect,andthereisnocure.

Tosome,HIV/AIDSisrelatedtodestructiveinsectsthatlicksugarinhomes,thedialect,“Ayina 
ekinyomo‟(Luganda).Apartfromnamesassociatedwithdestruction,namesassociatedwithdeath
werecitedincluding;‘‘namutta’’(meaningdeath-inLuganda)and‘‘namuzisa -olumbe olutayina 
ddagala‟referringtoakillerdiseasewithoutcure(Luganda).Besides,‘‘Kaweddemu’’isyetanother
namethatmeansapersonhasalimitedlifespanandis‘‘already gone‟tosignifythatsomeoneis
livingwithHIV/AIDSandthesenamesdescribeHIV/AIDSasafataldiseasewithoutcure.There
arelocalnamesassociatingHIV/AIDSwithinvincibility.TheLuo,forexample,refer to“yamo‟
(oxygen)and“pii”(water),aslocalnamesusedtodescribeHIV/AIDS.Apopularmaximfor“Yamo”
isthatHIVislikeoxygenbecauseitiseverywherewhile“Pii”precludesHIVtomeanwateritis
everywhereyougo,andthisisthereasonwhywaterandoxygenareusedtohighlightthatanyone
caneasilycatchHIV.ItisarenditiontowarnyoungpeopletotakealotofprecautiontoavoidHIV
infectionsbecauseoftheeasinesswithwhichtheycancontractthedisease.Becauseofitsextensive
malady,societyhasalsodescribedHIV/AIDSas“esenyiga’’(Itesotlanguage)—adiseasethatmakes
onetinyandsusceptibletoacquiringotherdiseases,emphasizingthathumansareveryvulnerableto
thisdisease.Populartalkrefersto“Esenyiga”asadiseasethatmakesonetinyandeasilysusceptible
tocontractingotherdiseases.

Integrating Indigenous HIV/AIDS Information Into the School Curriculum
Through their varied voices, students have given indigenous interpretations and perceptions of
HIV/AIDSinformation,andthisinformationneedtobeintegratedintheschoolcurriculum.The
PresidentialInitiativeonAIDSStrategyforCommunicationtotheYouth(PIASCY)isgovernment’s
firstattempttoextendHIV/AIDSinformationinsecondaryschoolsinUganda.However,PIASCYis
justrunalongsidetheformalcurriculumbutnotactuallyintegratedintothecurriculum(Ministry
ofEducationandSports,2006,2011).Thispaperattemptstoindicatehowstudentrepresentationsof
IndigenousHIV/AIDSinformationcanthenbeintegratedintotheschoolcurriculum,andbuilding
ofknowledge,principlesandvaluesthatlearnersneedtounderstandaboutHIV/AIDS.

In Uganda’s education system, indigenous health and sexuality information is quite scanty
(MinistryofEducationandSports,2018;MinistryofLaborGender&Socialdevelopment,2006;
Dubeetal.,2015;Magara,2015),yetitssignificanceishighlyrecognizableforadolescents.Itthen
becomescriticaltohighlighthowindigenoushealthknowledgesystemscouldbebettermergedinto
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theschoolcurriculum.Theschoolcurriculumisavibrantplatformforguaranteeingadolescents’
accesstoprecise,judiciousandorganizedinformationforHIVprevention.Butlackofajudicious
andanorganizedinformationbaseforHIVpreventionisinclinedtoinformationmisrepresentation,
inadditiontopoorcataloguingandclassificationgenreswhichinvokehighdisseminationfailures.
Agoodschoolcurriculumsustainsassimilateseffectualindigenoushealthinformationsystemsand
appropriatestheirinsertionintothelearningprogression.

Maxine(2011)contendsthatcurriculumdevelopmentencompasseshowacurriculumisplanned,
implementedandevaluated,aswellastheprocessesandproceduresthatareinvolvedincurriculum
development. Using the Product and Process models of curriculum development and planning
(Neary,2003),thispaperattemptsfurthertoshowtheframeworkwithinwhichIndigenousHIV/
AIDSinformationcanbeinfusedinthecurriculum.TheProductandProcessModelsofcurriculum
development are important in forging an Indigenous HIV/AIDS curriculum suited to secondary
schools.AccordingtoMaher(2004),ProductandProcessModelsemphasizerecyclingofcurriculum
content intosocialandlifeskills.HIV/AIDSinformationaffectssocialandlifeprocesseswhose
integrationinschoolcurriculumprovidestheultimatesignificanceoftheHIV/AIDSinformation
asasocialreality.

HIV/AIDSinformationisasocialandliferequirementthepurposeofwhichistoenablestudents
minimize risks of contracting the HIV/AIDS disease. Therefore, integrating indigenous HIV/
AIDSinformationinthecurriculumispartofasocialandlife-skillstrainingprocess.Accordingto
(Gosling,2009;Hussey&Smith,2008;Maher,2004),theProductModelemphasizestheprocessof
learningwhichincludescriticalthinking,innovativelearning,creativitybuildingandcommunicating
transparentoutcomesessentialinstimulatingstudentschangeinsocialandhealthbehaviour.However,
intheproductmodeltheteachercontrolslearningmorethatthestudentscoulddoit.Thismeansthat
theteacherplans,intentions,usesbehaviourallanguage,assesseslearningandchooseselectives.The
relevanceofproductcurriculumplanninginHIV/AIDSinformationdeliveryistoresurrecttheplight
ofteachersintheentiremanagementofthecurriculumdevelopmentandimplementationprocess.
IntheProcessModel,itisthestudentthatcontrolsteachingandlearning.Inotherwords,boththe
teacherandstudentsareactiveagentsoftheteaching-learningprocesswhoshouldparticipateinthe
planning,operationalization,andevaluationofthestructureuponwhichHIV/AIDSinformationis
redistributedtosocialsystemsandconstructs.

InProductandProcessModelsofcurriculumplanning,interestisinseeinghowteachersand
studentstakeleadincurriculumplanninganddevelopmenteffortstoensurethatindigenousHIV/
AIDSinformationiseffectivelyandefficientlyintegratedinthemainstreamschoolcurriculum.This
impliesthatascurriculumdevelopers,teachersandstudentsmusthaveaclearideaofwhattheyexpect
ofthelearningandwhy.Establishinggoalsisanimportantandnecessarystepinforgingvaluable
instructionaltime,andthecurriculumgoalsherewouldbeclassifiedaseducationalandsupportive
goals.AccordingtoBrandtandTyler(2011),educationalgoalsarereferredtoaslearningstobe
acquired.ThereisaportionofindigenousHIV/AIDSknowledgethathastobelearnedwithinthe
diverse local interpretationsandstereotypesaboutHIV/AIDS information.Forexample,whena
studentparticipantcallsthedisease“Silimu”or“akahuka komunywererwo”—adiseasethatmakes
itsvictimsverythin—thedialectdepictsabackgroundconditionthatpeopleneedtoknowabout
HIV/AIDS.Thus,thequestions“Under what circumstances is HIV/AIDS causing people to shrink in 
size? How does HIV/AIDS make people shrink in body size?”becomepertinent.Aswellaschanges
regardingthediseasesymptomsinthecurrenttimesthatneedtobehighlightedinteachingtocurb
misinformation,giventhatphysicalcharacteristicscannolongerbeusedinidentifyingPLWHAs.

Theanswertothesequestionsisasourceofknowledgeidentificationandgenerationthatneed
tobe integrated and supported through the curriculum (StanleyPogrow,2011).Philosophically,
indigenousHIV/AIDSknowledgeisseenashiddeninthemeaningofthedialect“a disease that 
makes one tiny—loose body flesh”.SuchindigenousHIVAIDSknowledgeisborneoutofsocial
lifeexperiences,commonsense,orientationandeconomicbackgroundsandgeneralbeliefsabout
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peopleandtheirmysteriouscircumstances.WiththeProductandProcessmodels,McLaren(2011)
arguesthatcurriculumdecisionsarebasedonsourcesofknowledgewhichareshapedbyexperiences
thatemergefrom,andareaffectedby,adiversityofsocialgroupingsandnomenclature.Curriculum
buildingisbasedontheexpansiontheknowledgebaseaccruingfromanunderstandingofasociety’s
moralvaluesandchoices,originalityprinciplesandbyanalyzingvariousproblemsandperspectives
originatingfromasocialcondition(inthiscaseHIV/AIDS).

Hence,developingacurriculumonindigenousHIV/AIDSinformationmustbeaidedbythe
supportgoalsofcurriculum.Supportgoalsofcurriculumdevelopment,accordingtoHusseyand
Smith(2003),aretheservicestoberenderedduringimplementationofthesaidHIV/AIDScurriculum
insecondaryschools.Oneofsuchsupportgoalsisteachingwhichshouldbeplannedeffectively
andefficiently.Teachingisbothanactivityoftheteacherandthestudentifitistobeeffectively
appropriated.Inteaching,thefollowingphilosophicalfoundationsofeducationarecriticallyimportant:
TheEpistemology,AxiologyandMetaphysicsofteachingandeducation(Njoroge&Bennaars,2000).

First, the knowledge to be taught (content) represents the epistemological dimension.
Epistemologyisthestudyofthenatureofknowledgeandhowtheseareattainedandevaluated.It
dealswithissuesrelatedtothedependabilityofindigenousHIV/AIDSknowledgeandthevalidity
of its sources through which we gain credible HIV/AIDS information. Therefore, epistemology
coverstwoareas:thecontentofthoughtandthoughtitself.Forexample,studentrepresentationsof
indigenousHIV/AIDSinformationdisplaycontentofsociety’slocalthoughtaboutthedisease.Itis
theindigenous thoughtabouttheHIV/AIDSpandemic.

Epistemologyalsocoversinstructionorcontentandmethods.Itisplausiblethatanycurriculum
aboutHIV/AIDSmusthavemodesof instruction, contentof theHIV/AIDScurriculumand the
methodsofdelivery.Whatisimportantinepistemologicaltermsistoexaminethedependabilityof
knowledgeandvalidatingthesourcesofsuchknowledge.Canwedependonstudents’representations,
stereotypesandvoicesregardingHIV/AIDSinformationastrueknowledgeabouttheHIV/AIDS
pandemic?Ifso,whatisdependableinthere?Andhowdowevalidatethesources?Ifwecanvalidate
thesourcesthenthereisahugebodyofknowledgeinherentinthestudentvoicesandperceptions
about HIV/AIDS information. Central to these questions is that within the perceptions of HIV/
AIDSinformationisempiricism.Empiricalknowledgeappearstobebuiltintotheverynatureof
humanexperienceleavingwiththedisease.ThediversedialectsaboutHIV/AIDSrepresentsuch
trueknowledgeaboutthedisease.

Ontheotherhand,indigenousHIV/AIDSinformationmustreflectanaxiologicalprinciplewhich
isthephilosophicalstudyofvalueaskingthequestion:Whatisofvalueinthestudents’representations
ofindigenousHIV/AIDSinformation?Thequestionofvaluesdealswithnotionsofwhataperson
orasocietyregardsasgoodorpreferable.Inthatcontext,Sekiwu(2013)remarksthattheclassroom
isanaxiologicaltheaterinwhichteacherscannothidetheirmoralselves.Bytheiractions,teachers
constantlyinstructgroupsofhighlyimpressionableyoungpeoplewhoassimilateandimitatetheir
teachers’valuestructurestoasignificantextent.

Withinthestudents’representationsofindigenousHIV/AIDSinformation,therearedistinctvalues
thatschoolscanpassontothelearners.HIV/AIDSinformationmustalsoexhibitethicalprinciples
ofmoralconduct.“HowshouldIbehave?”isanethicalquestion.Howpeoplebehavedetermines
whethertheycontractHIV/AIDSornot,andethicaltheoryseekstoprovidetherightvaluesasthe
foundationforrightactions.Thisalsobringsinthenotionofcritiquingdoublestandardswhenit
comestoabstinenceforgirlsbutpromotingpromiscuityfortheboychildasindigenousinformation
thatpromotesriskybehaviorandneedstobeidentifiedasimmoralandnolongeracceptableinthe
modernworldbecauseexposesadolescentsandsocietytoincreasedrisktoHIVinfections.

Metaphysicsseeksanirreduciblefoundationofrealityor‘firstprinciples’fromwhichabsolute
knowledgeortruthcanbeinducedanddeduced.Questionsof“Whatisreality?”arepropelledas
metaphysicalquestions.ThemetaphysicalresponsetoindigenousHIV/AIDSinformationrestsinthe
anthropologicalfoundationofHIV/AIDSknowledge.ItisevidentthatthelocalnamingofHIV/AIDS
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denotedifferentanthropologicalbasestowhichindigenousHIV/AIDSknowledgeisbuilt.Varied
representationsofindigenousHIV/AIDSinformationareborneoutofvariedculturalbackgrounds
ofapeopleandtheirlivedexperiences.People’slocaldialecticsabouttheHIV/AIDSpandemicare
borneouttheiranthropologicalunderstandingsofthedisease.Insummary,sensoryknowledgeisbuilt
uponassumptionsthatmustbeacceptedbyfaithinthedependabilityofhumansensorymechanisms.
Theadvantageofempiricalknowledgeisthatmanysensoryexperiencesandexperimentsareopen
tobothreplicationandpublicexamination.

Apartfromefforts to integrate indigenousHIV/AIDSinformationintothesecondaryschool
curriculum,suchinformationmustreflectgoodcharacteristicsofqualityinformationandsuccessful
informationsystems.QualityinformationshouldbedeliveredtodevelopasuccessfulHIV/AIDS
curriculumforschools.DeLonandMcLean(2003)givethekeydrivesofsuccessinformationsystems:

1. Systems Quality:TheorganizationofindigenousHIV/AIDSinformationsystemsshouldbe
of quality with eminent value to both the users and its implementers in secondary schools.
Informationshouldbeadaptabletoitsusers,available,reliableandusable.Schoolinformation
systems shouldhave the ability to adapt, accommodate andorganize indigenousknowledge
systemsintheircollectionssothatitisusable.

2. Information Quality: Indigenous HIV/AIDS information must be accurate, complete
and comprehensive, easy to understand, relevant to the adolescent information needs and
communicatedtimelybecauseinformationistimebound.Thisentailsfindingoutthespecific
indigenousinformationthatadolescentsseekforasregardsHIVprevention.Thisinformation
mustbeintegratedinthecurriculumforHIVprevention.

3. Service Quality: Such HIV/AIDS information must guarantee that a wider audience that
usesitregisterpositivefeedback.Thisfeedbackcanbeinformofpositivebehaviorresponse.
Schoollibrariansshouldalsoappreciatetheirroleinprovidinghealthinformationtotheschool
community.Theyshouldproactivelyreachouttoadolescents,servewithempathyandkindness
to encourage users utilize this information, provide timely information to address learners’
informationneeds.

4. Use:CansuchknowledgeaboutHIV/AIDSbetriangulatedtovarioussocialexperiences?Proper
contextualizationofindigenousHIV/AIDSinformationtodifferentexperiencesguaranteesits
usabilityfactorinamultilingualschoolcontext.Thisfurtherentailsensuringthatinformation
isrepackagedinacommonlanguagelikeEnglishorSwahilitoguaranteeitsbeingunderstood
bylearnersfromdifferentethnicgroups.Additionally,informationusereliesonthenumberof
transactionsorreadershipsexecutedaswellasthenumberofsitevisitsmadebytheusers.Thus,
thefocusofschoollibrariesaskeyinformationcentresinsecondaryschoolsandteachersas
supportingsub-systems,shouldbeonincreasinginteractionswithlearnersforeffectiveutilization
ofinformation.Schoollibrariesneedtobeequippedwiththerelevantinformationandprofessional
librarianssuchthatitisaccessible.Itisimperativethatschoollibrariansparticipatedeliberately
inmarketingindigenousinformationcapabilitiesforHIVprevention.

5. User Satisfaction: Are users satisfied with the available and different representations of
indigenousHIV/AIDSinformation?Thismeansprovidinglearnerswithindigenousinformation
thatiscontext-relevant,comprehensive,utilizesappropriatemedia(print,electronicetc),andis
timely.Thisenablesthedeterminationofrepeatvisitstosearchforsuchindigenousinformation
increasingaccessandinformationuseasreflectedinstatisticsonavailableusersurveys.

6. Net Benefits:Thebenefitsofestablishinganefficientschoolhealthinformationsystemwill
be evaluated through providing accurate, complete, comprehensive and timely indigenous
informationforHIVprevention.Theonusisonthegovernmenttoensurethatthisindigenous
informationismadereadilyavailableforuse.WesterninformationonHIV/AIDSprevention
isassumedtobeexpensive,requiringtheadoptionofindigenousinformationsystemsthatare
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cost-effective.Adolescentswillbenefit if thecostofaccessingandsearchingforHIV/AIDS
informationischeaper,consequently,improvingadolescenthealthchoicesforHIVprevention.

CoNCLUSIoN

This paper takes great pride in documenting student representations of Indigenous HIV/AIDS
informationandintegrationinthesecondaryschoolcurriculum.Thetheoreticalanalysisshowsthat
thereisneedtodocumentlocalrealitiesaboutHIV/AIDSforanHIV/AIDSinformationdata-basefor
informationscientists,educatorsandHIVresearchers.Second,isthatbuildingapowerfulindigenous
HIV/AIDSinformationdata-basetocomplementHIVpreventioneffortsistosupportanticolonial
dialoguetocounterresistancefromWesternknowledgebases,asweenableindigenousHIV/AIDS
informationfinddominionintothecurriculumforadolescents.Theanticolonialdiscursivetheory
provides that indigenoushealthknowledge is justas importantasWestern information thatover
dominatesmedicalliterature.Whatisimportanttoreflectuponisthatthereishiddenavarietyof
knowledgeclassificationsbehindthedifferentindigenousnamesanddescriptionsofHIV/AIDS.

SternbergandLubart(2011)saythatschoolingcancreatecreativemindsandtocreatethese
mindsweneedtounderstandtheresourcesuponwhichschoolsdrawanddeterminesuchcreativity.
IntegratingindigenousknowledgeonHIV/AIDSintheschoolcurriculumrequiressuchcreativityof
mindstodissect.Therefore,teachingadolescentstoabstain,tochangebehaviour,andusecondoms
inordertominimizecontractingHIV/AIDScanalsobecomplementedbyuseofindigenoushealth
managementsystems.Epistemological,axiologicalandmetaphysicallearningbasesarecentralin
developingthisHIVpreventioncurriculum.However,priortocurriculumimplementation,thepaper
recommendsDeLonandMcLean’s(2003)sixdriversofinformationsuccesstoguideevaluationof
indigenousHIV/AIDSinformationbeforeitisintegratedintheHIVpreventioncurriculum.Onthe
overall,theproposedmodelforintegrationofIndigenousHIV/AIDSinformationmanagementin
secondaryschoolsisprovided.

Inorder tooptimally integrate indigenousHIV/AIDSinformation into thesecondaryschool
curriculum,thedriversofinformationmanagementshouldbeidentifiedandimplemented,integrating
IndigenousKnowledge(IK)intoexistingHIV/AIDSprevention,buildingmetaphysicalknowledge
basesofIKonHIV/AIDS, identifyingandusingculturallyconstructedgenderedinformationon
HIV/AIDS,anddevelopingepistemologicalknowledgebasesofIKonHIV/AIDS,andaxiological
knowledgebasesofIKonHIV/AIDS.
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